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Supporting Practice Based Learning

Introduction

4.1 Introduction

This section of the report will provide information on the
process of designing the project related materials,
particularly project web site, learning materials and
resources, plus the exercise to map these materials against
statutory, professional and other bodies ,e.g. government,
standards, linking to other relevant web sites and finally
concluding with reflection on the process of developing
resources to support practice-based learning and
considering the future of the project’s catalogue of online
resources. A
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Web Portal and Other Dissemination Materials

4.2 Web Portal and Other Dissemination
Materials

The project team had been aware of the need to ensure an
effective public presence as this would be an essential

aspect of ensuring successful engagement with a range of
stakeholders as well as being able to effectively
communicate the project’s outcomes. Therefore, one of the
first actions performed by the project team shortly after
project commencement was to approach a graphics
designer based at Northumbria University and the project’s
commissioned web designers based at Northumbria

University to develop a project logo.
After a period of consultation between designers and

project team, the following image was selected to be used
as the project logo.
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The use of the pebbles was selected as the project team

felt it was an effective representation of a fundamental
feature of the project, namely the development and growth
of individuals involved in all aspects of practice education.
Blue was chosen as the colour of the pebbles as it formed
the basis of the logo used by all three partner institutions.

The logo was used as the basis of a number of materials
produced for the project team, which included compliment
slips, letter headed paper, conference bags, adhesive
backed stickers that could be placed onto the blank side of

individual project team members’ business cards.

Dissemination methods utilised the logo for conference

posters, slide template for PowerPoint presentations and
the project web site.

As the screen image below shows, the project web site
utilised the project logo as both header and page
background on pages that used blue text, i.e. similar colour
to the pebbles, on a white background. Page background
on the project web site also contained the project logo,
which was paler than the normal logo colour so that the
logo did not make the text difficult to read.

The web site structure was initially based on the limited
amount of information that the project team had to present
to stakeholders, e.g. background to project, project aims,
project team and contact details. Feedback on the nature
of the web site at workshops facilitated by the project team
was obtained during Phase One of the project. The
feedback indicated that many stakeholders believed the
web site’s appearance lacked impact and looked a little
bland. However, the web site was considered to be well
structured and easy to navigate.

The project team realised that the visual appearance of the
web site and other dissemination materials would be
enhanced by re-examining the choice of colour used.
Therefore, the project team commissioned a graphic
designer at Bournemouth University to work with the
project web site designers on re-branding the appearance
of project related materials.

Following a meeting of all concerned to discuss the project
team’s requirements the graphic designer and web site
designers collaborated on production of a mock up of
revised materials that would be suitable for production in a
range of formats, i.e. web site, paper materials and
compact discs.

This mock up was presented separately to both project
team and project steering group before agreement was
reached to use a format that utilised the principles of the
original project logo but which all felt had greater visual

impact. The decision on the new appearance of project
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materials was taken as final versions of the Phase One

case studies were being produced. The project team felt
this provided an opportunity to use the new project
branding in the production of hard copies of the case study
report and to also simultaneously change the appearance
of the project web site.

The project team believed that the hard copy of the case
study report should reflect the conclusions made in the
report, particularly to produce resources that utilised a
range of contemporary media. Therefore, the hard copy
consisted of a four sided A4 pamphlet containing
information about the project, project team and an
executive summary of the report. The full report was copied
onto compact discs that had the project logo on the disc.
The box containing the compact discs had a sleeve with
brief project information; title of compact discs’ content
and project logo on. The compact discs were then placed
in a sleeve that was attached to the pamphlet.

The appearance of both project web site and compact
discs was made to be similar in terms of colour, header and
footer plus navigation buttons. One difference was that the
colour of the page border of individual sections of the case
study report altered to reflect the colour of the navigation
button for a particular section. However, the technical
difficulty of reproducing this feature on the project web site
was beyond the time and resources available to the web
design team. The nature of the web site was similar to the
case study report in all other respects.

The next year of the project was a period when the web site
went though a number of developments. The rationale for
these changes came from various sources, including
discussions within the project team, periodic collaborative
reflection on the web site involving the project manager
responsible for development of the web site and the web
designers, feedback from Phase Three workshops and
online evaluation form located on:

www.practicebasedlearning.org/resources/resources.htm#
that obtained stakeholder perspective on various aspects
of the web site such as appearance and ease of navigation.
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The web site contained vertical navigation buttons for the
site’s sections as well as horizontal text representing each
page within a section (see following image).
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One development, based on feedback from the first
workshop, involved altering the colour of the horizontal
text, so that the title of the page currently being viewed
changed colour from blue to turquoise. This title page
became pale red when the browser went to view another
page. Feedback from subsequent workshops indicated
this was a popular design feature. Another new feature
arising from workshop feedback was inclusion of a search
facility. The software used was obtained from the Higher
Education Academy (HEA) Connect service and seamlessly
searched both project and HEA web sites, giving users
access to an additional repository of online resources.

Discussion between project team and web design team
resulted in the inclusion of a site map to facilitate
navigation. Also, a link to the online evaluation form was put
onto every page of the web site so that browsers didn’t
need to navigate to the aforementioned specific page to
provide feedback to the project team.




Supporting Practice Based Learning

Communication Tools

4.3 Communication Tools

The project team had identified at an early stage in the life
of the project that there was a need to develop effective
methods of communication for three geographically distant
partners. Again, the project team felt that the project’s
philosophy meant that there was a need to explore the use
of innovative communication methods.

Effective, innovative communication was achieved in several
ways. Online meetings of the project team were conducted
using instant messaging software. This facilitated
synchronous dialogue between the project team in either
text, sound or video. The communication methodology was
facilitated by using open source software, which all found
simple to use. The main limitation was that sound and video
communication only permits one person at a time to speak.
The result was that dialogue occasionally followed a pattern
that didn’t reflect face to face conversation when two or
more people simultaneously talk.

The project team utilised file share software to create a
repository of shared documents that were located on the
same server as the project web site. This meant that files
could be accessed and replaced by any member of the
project team at a convenient time — it avoided any delay
that could occur if file transfer required communication with
another member of the project team. One of the potential
limitations of this approach was that it was also possible to
accidentally delete the project web site as it was contained
in folders in the same online location as the web site.
However, the web site was saved on a daily basis so that it
could be easily restored in the event of accidental deletion,
which only occurred once.

However, the project team felt this would not be an
approach for file sharing within the commissioned case
study writing teams as they would have access to materials

confidential to the project team. Therefore, the project team
used the virtual learning environment (VLE) provided by the
lead project partner, University of Ulster. This VLE used the

Web CT programme, which was different to the
programme used by the other two institutions: Blackboard.
Therefore members of both the project team and case
study teams unfamiliar with Web CT required training in
using this programme. It was then used for file sharing in
the Web CT file repository facility and asynchronous
dialogue using the discussion room facility.

Whilst this experience led to effective dialogue between
case study teams, those familiar with Blackboard found the
experience of using a different VLE a little difficult.
Conseqguently the project team felt that Web CT would not
be used as a communication tool for the Phase Two review
teams. Instead the web design team created a discussion
room facility on the project web site for each theme review
team (see Section 3.4 for more information). These were
established as open access facilities so that the decision
trail was available for public scrutiny, apart from the
diversity discussion room. This discussion forum was
password protected as both project and review teams
were concerned that the nature of material being discussed
might lead to obscene postings by members of the public.
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Learning Materials

4.4 Learning Materials

As previously stated in the conclusion of Section Two,
analysis of the case study findings resulted in identification
of six themes that would serve as the structure for a series
of online resources. The themes were:

e | earning and Teaching in Practice.

e Support for Learning in Practice.

® Reflection in Practice.

® Assessment in Practice.
 |nterprofessional Learning in Practice.

e Diversity in Practice.

The project team were each allocated a theme, with one
member taking two themes and a colleague with relevant
expertise from one of the project institutions, Bournemouth
University, taking responsibility for the diversity theme. The
project team had allocated a structure for each theme,
which consisted of a series of categories:

Theory.

Principles.
Roles and responsibilities.
Professional standards.

Skills.

The person allocated to a specific theme then searched the
internet using the ‘Google’ search engine to identify
possible open source online materials relating to the
theme’s category. The project team developed inclusion
criteria, which consisted of:

The project team also established a review team for each
theme. These teams consisted of a range of people
associated with practice education and perceived to have
expertise in the theme. Membership of review teams
varied, consisting of academics managing practice
educator courses, academics delivering practice educator
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courses, staff supporting practice educators and practice
educators.

The review teams received the theme’s list of resources
approximately two weeks before attending a meeting of the
review team where their analysis of the identified resources
for inclusion on the project web site answered the following
questions:

1. Should this resource go into the resource portal?
Yes / No

Comments

2. Which staff groups would use this resource?
Tick group(s) whom you think resource relevant to.

Tick group(s) whom you

Staff Group think resource relevant to

Practice Educator

Placement Co-ordinator

Lecturer

Other — please state

None

3. Could this resource be improved? Yes / No
Comments

4. Any other comments about the resource.

5. Annotation.
Please write a short, i.e. no more than thirty words,
annotation if you think this resource should be included in
the web portal. For example:
This site includes materials on learning contracts,
including a section on setting objectives and
monitoring student progress. It is of particular
relevance to practice educators.
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Learning Materials

Both review teams and project team members believed
that the main users of this resource would be busy
practitioners and that a short annotation about each
externally hosted resource would facilitate effective
browsing as the practitioner would have information to
enable him/her make a more informed decision about
whether or not to examine a particular resource.

The reviewers were also asked to produce a short
annotation for a selection of resources that had been
accepted for publication on the web site. The theme’s
allocated project team member wrote the annotation for
the resource. The final list of identified suitable resources
plus the annotation were published on the web site, with
the hyperlink address appearing as a word, ‘more>>’, as
shown here.
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The project team also realised from personal experience
plus feedback from Phase One regional workshops that a
wealth of appropriate materials existed on university web
sites. Unfortunately, these materials were normally
password protected, with access restricted to staff and
students at a particular university plus practice educators
working in health care who supervised students from the
particular university.

Therefore, the project team decided to make some of these
materials openly available by commissioning authors to
receive funding to enhance these materials. The enhanced
materials would then be given to the project team for
making publicly available via the project web site and on
compact disc. Invitation to tender was posted on the
project web site as well as being sent to the same
institutional personnel who received information about the
Phase One questionnaire (see Section 3.3) so that they
could disseminate the invitation to relevant staff.

The subsequent applications were short listed before being
invited to attend a meeting in London where they were
given an overview of the project before applicants
presented their materials to the project team. The project
team then assessed the merits of each bid before agreeing
to fund six applications with varying degrees of funding
ranging from £250 to £1,000. These materials were
submitted in various formats, for example html document,
word document, shockwave file with some of these
materials containing sound clips or links to web based
video clips.

The project team also asked the relevant review team to
analyse the suitability of these materials. The individuals
responsible for these materials received feedback from the
review, which enabled final enhancement of the materials
to take place. The final version was then given to the
project team for presentation in a similar format to other
project materials. The materials were then made available
on the project website as well as being copied onto
compact disc to be included with the executive summary
of this report that was published as a four page pamphlet.

A further level of review took place at the various regional
events facilitated by the project team. Delegates were
asked to complete the online questionnaire, as well as
providing verbal feedback on the resources and learning
materials following participation in a session during the
workshop to access both learning materials and resources.
Feedback did result in the removal of a small number of
resources, though delegates also suggested additional

materials for inclusion.
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Learning Materials

Interestingly the Phase Three workshops that disseminated
the online resources led to several approaches from
academics to provide a copy of learning materials that
could also be made publicly available on the project web
site. These materials were independently reviewed, either
by a member of the project team with relevant expertise or
an acknowledged expert.

One of the lessons learnt from production of the case
studies was the need to ensure satisfactory appearance of
the documents on both compact disc and internet. One
problem with the Phase One case study report had been
font size when viewing documents on the internet. The
appearance of the online version meant that enlarging the
font to a legible size, led to approximately half a single page
appearing on the computer screen. The reader had to
scroll across the screen to read a line of text.

Therefore, all Phase Two learning materials were produced
S0 that text size was legible and a single page of text filled
the computer screen without having to either enlarge text
or scroll across the screen. The nature of most materials
meant they could be used using established software, i.e.
html files viewed using Internet Explorer or pdf files viewed
using Adobe Acrobat. However, one set of materials
required Macromedia Shockwave player software and
another resource required Quick Time player software,
neither of which may necessarily be installed on the
reader’s computer. Therefore, the web team included a link
to a downloadable version of both programmes if needed
by the viewer.

Feedback from four regional workshops (see Appendix 4.1
for more information), in which 116 delegates completed
the online evaluation form, indicated a high level of
satisfaction with the resources. For example, 65.5% of all
delegates found the resources to be clear and well
presented, with only 13.8% thinking they were cluttered or
too wordy and an even small number, 5.2%, believed the
materials were dull. The resources seemed to be easy to
navigate, with 83.6% stating that they were either

www.practicebasedlearning.org

somewhat easy or very easy to navigate.

Content of the resources section appears to have been
very appropriate, with 92.3% finding the resources to be
either useful (50.9%) or very useful (41.4%). Only 12.9% of
delegates found any inappropriate resources. Many
delegates (42.2%) did think additional materials could be
included or that they could be changed (35.3%). However,
many respondents stated that they had not fully browsed
the resources section. Many suggestions were actually
available, leading the project team to be circumspect in the
nature of changes made on the basis of delegates’
suggestions, especially when changes might be in
response to individual perception of appropriate content.

Most comments came from the first workshop, held at
Northumbria. The greatest level of change occurred after
this workshop, with user evaluation appearing to be more
positive at subsequent workshops.
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Mapping of Standards

4.5 Mapping of Standards

The project team had realised from feedback at Phase
Three workshops that it would be useful to enable staff
involved in practice education to identify relevant standards

for practice-based learning. This would assist identification
of how to develop programmes designed to meet selected

standards, allow individuals to select resources to utilise for :
achieving selected standards or provide a framework for

indicating material used to meet a standard.

A specific section on these standards was added to the
website
(http://www.practicebasedlearning.org/mapping/mapping.
htm)

which, initially contained links to standards produced by a
range of organisations, including National Health Service

Key Skills Council, Nursing and Midwifery Council, Health
Professions Council, Higher Education Academy, General

Social Care Council and various national bodies concerned

with health and/or social care.

The project team also provided a table that mapped those
standards of greatest relevance to practice educators

against specific themes of the online resources as shown in
Appendix 4.2.

Feedback from dissemination events indicated a need for

templates that could be downloaded, saved and
completed by individual practitioners in either identifying

specific resources to be used to meet standards or as a
record of materials studied in achieving a standard. The

project team also included a section to assist the individual

completing the form to undertake a reflection upon the

associated activities.

The project team designed three forms, one each for the

two health related statutory body standards (Nursing and

Midwifery Council and Health Professions Council) plus one
for the main government agency (National Health Service
Key Skills) so that individuals could select the standards

most relevant to practice education locally. These forms

were produced in Word format to maximise ability to
complete the form electronically (see Appendix 4.3).
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Links to other websites

4.6 Links to other websites

It had been suggested at the first Phase Three workshop
that it would be useful if the project web site contained links
to other appropriate web sites, e.g. professional and
statutory bodies, health care sites, educational sites and
other projects. The project team identified a number of web
sites and produced a web page containing the
organisation’s name plus a link to the site. These were
originally provided as a list. Whilst the listed sites were
placed in thematic order, it soon became a lengthy list that
could involve considerable scrolling to find sites located at
the bottom of the list. '

Therefore, the project team restructured the listing by
putting each category onto a separate web page (see
image below).
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Discussion and Conclusion

4.7 Discussion and Conclusion

Development of project-related materials and resources,
particularly web site structure and content, had been an
iterative process. Feedback from various stakeholders has
been a fundamental feature of this process. The project
team has learnt several key messages from the experience.

The need for reviewing materials developed for the project
should not only consider content, but also structure and
functionality, particularly if the material will be made
available using various media. Furthermore, developing
materials often takes longer than originally anticipated and
timescales need to be extended to ensure effective
production and review.

Overall feedback concerning the project web site has been
positive. However, concerns have been expressed about
maintaining the web site after the project ends. The
resources section has been put into a database format so
that online appearance remains unchanged, but that it can
be easily maintained so that listed resources can be edited
if the location address of a site changes or a site becomes
unavailable. In addition, this approach makes it possible to
add new resources without having proficiency in technical
aspects of web site design.

The project team have also purchased ‘dead link’ software
that performs a monthly analysis of the availability of
externally located resources. The software produces a
report identifying unavailable resources. This facilitates the
process of ensuring all resources are available as manual
analysis takes approximately eight hours. Unfortunately the
software does not identify possible new location of the link,

so finding the new link must still be performed manually.

Whilst the use of a database and dead link software may
make it easier and less time consuming to maintain a key
part of the web site, the external resources section, it still
needs appropriate resources to perform any necessary
updates. The project’s funding does not support this
activity and so the project team are negotiating with both
funding body and partner institutions to ensure a web site
that has been very positively received remains relevant to
the needs of all involved in practice education.
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